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Chelsea Hall School is owned and operated by Cavendish Education.

This policy is one of a series of school policies that, taken together, are designed
to form a comprehensive statement of the school’s aspiration to provide an
outstanding education for each of its students and of the mechanisms and
procedures in place to achieve this. Accordingly, this policy should be read
alongside these policies. In particular it should be read in conjunction with the
policies covering equality and diversity, Health and Safety, safeguarding and
child protection.

All of these policies have been written, not simply to meet statutory and other
requirements, but to enable and evidence the work that the whole school is
undertaking to ensure the implementation of its core values.

While this current policy document may be referred to elsewhere in Chelsea Hall
School documentation, including particulars of employment, it is
non-contractual.

In the school’s policies, unless the specific context requires otherwise, the word
“parent” is used in terms of Section 576 of the Education Act 1996, which states
that a ‘parent’, in relation to a child or young person, includes any person who is
not a biological parent but who has parental responsibility, or who has care of the
child. Department for Education guidance Understanding and dealing with issues
relating to parental responsibility updated August 2023 considers a ‘parent’ to
include:
e all biological parents, whether they are married or not
e any person who, although not a biological parent, has parental
responsibility for a child or young person - this could be an adoptive
parent, a step-parent, guardian or other relative
e any person who, although not a biological parent and does not have
parental responsibility, has care of a child or young person

A person typically has care of a child or young person if they are the person with
whom the child lives, either full or part time and who looks after the child,
irrespective of what their biological or legal relationship is with the child.

The school employs the services of the following consulting companies to ensure
regulatory compliance and the implementation of best practice:

Peninsula BrightHR

Peninsula BusinessSafe (Health and Safety)
Atlantic Data (DBS)

Educare (online CPD)

SchoolPro (data protection)

Marsh Commercial (insurance)

Where this policy refers to ‘employees’, the term refers to any individual that is
classified as an employee or a worker, working with and on behalf of the school
(including volunteers and contractors).
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https://www.legislation.gov.uk/ukpga/1996/56/contents
https://www.gov.uk/government/publications/dealing-with-issues-relating-to-parental-responsibility/understanding-and-dealing-with-issues-relating-to-parental-responsibility
https://www.gov.uk/government/publications/dealing-with-issues-relating-to-parental-responsibility/understanding-and-dealing-with-issues-relating-to-parental-responsibility

Chelsea Hall School is committed to safeguarding and promoting the welfare of
children and young people and expects all staff, volunteers, pupils and visitors to
share this commitment.

All outcomes generated by this document must take account of and seek to
contribute to safeguarding and promoting the welfare of children and young
people at Chelsea Hall School.

The policy documents of Chelsea Hall School are revised and published
periodically in good faith. They are inevitably subject to revision. On occasions a
significant revision, although promulgated in school separately, may have to
take effect between the re-publication of a set of policy documents. Care should
therefore be taken to ensure, by consultation with the Senior Leadership Team,
that the details of any policy document are still effectively current at a particular
moment.

This policy was drawn up in accordance with and using information from:

e Children and Social Work Act 2017 Updated April 2018
e the Equality Act 2010 updated 2021
e The PSHE Association Planning Framework for Pupils with SEND

e Relationship an x E ion (RSE) and Health E ion r
idan 2021
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https://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.pshe-association.org.uk/curriculum-and-resources/resources/pshe-education-planning-framework-pupils-send-key
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education

Aims

Personal, Social, Health and Economic (PSHE) education should encourage
respect for other people, with particular regard to the protected characteristics
listed under the Equality Act 2010 updated 2021. Those are the following:
Age

Disability

Gender reassignment

Marriage and civil partnership

Pregnancy and maternity

Race

Religion or belief

Sex

Sexual orientation

At Chelsea Hall School, we focus on delivering a PSHE curriculum that is
appropriate to our pupils’ age and learning abilities, while ensuring it
contributes to improved academic attainment, personal wellbeing and readiness
for life in the modern world.

As with all children and young people, essential knowledge, skills and
understanding will be grounded in knowing how to look after themselves, how to
access support and how to keep themselves and others safe.

At Chelsea Hall School, we recognise that children and young people with SEND
can be at increased risk regarding aspects of their health, wellbeing, safety and
relationships, including heightened vulnerability to abuse and exploitation —
sexual or otherwise, online or offline. They may also face barriers in maintaining
their own personal and sexual relationships, meeting new people and avoiding
social isolation. Developing the communication skills, vocabulary, strategies and
confidence to help identify and try to manage such challenges is therefore crucial
and an integral part of our PSHE provision.

Statutory Requirements

Under the Children and Social Work Act 2017 Updated April 2018, and in line with
the terms set out in the Relationship and Sex Education (RSE) and Health
Education statutory guidance, most aspects of PSHE are now statutory
requirements, namely relationship education (see separate policy) and health
education.

Roles and Responsibility
The Headteacher
e Ensures that PSHE is taught consistently across the school.
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The Curriculum Lead

e provides teaching staff with schemes of work and suggested activities
e supports staff who are uncomfortable or unsure how to deliver a session
or part of a session

Teaching Staff (including Therapists where appropriate)

e teach PSHE in a sensitive and sensible way
e respond to the needs of individual pupils

All Members of Staff
e lead by example, modelling positive attitudes and behaviours

Content and Delivery - What we Teach and How we Teach it

At Chelsea Hall School, PSHE lessons take place on a weekly basis, however PSHE
isn’t only delivered in dedicated lessons, but is also integrated in all our
teaching, academic or therapeutic, and school life.

Our PSHE key focuses are the below. Details on the content of each of those
sections can be found in Appendix 1.

Self-Awareness, including Example of how it is integrated in the school

life, PSHE-specific activities, and

opportunities to discuss protected
characteristic

Things we are good at Reflection on difficulties encountered
(whether or not related to the pupil’s SEND)
and progress made

Kind and unkind behaviours Conversation following disagreement
between peers. Encouragement to see the
other’s point of view. Reflection on how to
better react next time

Playing and working together Structured and unstructured play and
activities take place throughout the day, both
in and outside of class, and are full of various
opportunities, depending on the topic and
situation

People who are special to us Discussing families and friends are a good
opportunity to discuss various topics, such as
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pregnancy and maternity, marriage and civil
partnership, religion or belief

Getting on with others

Pupils at Chelsea Hall School are encouraged
to play nicely and address their differences
with words

Self-Care, Support and Safety,
including

Example of how it is integrated in the school
life, PSHE-specific activities, and
opportunities to discuss protected

characteristic

Taking care of ourselves

Pupils who need it are supported, in part via
OT sessions, in all areas of self-care that they
struggle with, and stretched to progress (e.g.
feeding with or without cutlery, tying shoe
laces, fastening buttons, etc.)

Keeping safe Dangerous behaviour is signalled to our
pupils, whether it is road safety or not
climbing on furniture, running in the stairs,
etc.

Trust Trusting relationships are established

between pupils and staff, and pupils are
encouraged to talk about their struggles
(home or school). Many of our pupils have
access to Play Therapy to further support this.

Chelsea Hall School recognises the
importance of looking after one’s mental
health on top of one’s physical health, and
staff members will always seek to support
pupils with this, be it in 1:1 conversation,
whole class discussions, or therapy sessions.

Keeping safe online

see our Online Safety Policy

Public and Private

Pupils are taught about behaviour that’s
appropriate or inappropriate in public, and
about conversations that can and can’t be had
at school

Changing and Growing,
including

Example of how it is integrated in the school
life, PSHE-specific activities, and
opportunities to discuss protected
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characteristic

Baby to adult This is addressed both on a physiological and
psychological level, allowing pupils to

Changes at puberty understand all the changes that are
happening in their minds and bodies

Dealing with touch This is addressed both on a physical level and

discussed in terms of appropriateness.
Consent will also be discussed, and
conversation on respect and relationship will
be had

Different types of relationships

see our Relationship Education Policy

Healthy Lifestyles, including

Example of how it is integrated in the school
life, PSHE-specific activities, and
opportunities to discuss protected

characteristic

Healthy Eating

see our Food Policy

Taking care of physical health

All our pupils have three Movement (PE)
session per week, daily access to outdoor
play, and are encouraged to maintain good
hygiene levels through handwashing

The World I Live In, including

Example of how it is integrated in the school
life, PSHE-specific activities, and
opportunities to discuss protected

characteristic

Respecting differences between
people

Conversation is encouraged between pupils
around their common grounds and
differences, and how differences are an
opportunity for enrichment

Jobs people do

An opportunity to discuss the jobs they would
like to do and how people shouldn’t be
discriminated against because of their gender
for example

Rules and laws

School and community rules are reinforced
on an ongoing basis

Taking care of the environment

Our science curriculum covers topic such as
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energy or recycling

Belonging to a community An opportunity for pupils to share about their
own community, religion, lifestyle, opening
conversations around respect and tolerance
for differences in people’s lifestyles and
beliefs

As with all of our teaching, the depth of content and mode of delivery is adapted
to each child’s age, level of understanding, and SEND. Chelsea Hall School’s
curriculum lead is in charge of overseeing the delivery of the PSHE curriculum
and supporting members of staff should they feel uncomfortable or unsure in
how to deliver some of the curriculum.

Chelsea Hall School has a strong ethos of tolerance, with staff members and
pupils all coming from different backgrounds, including a variety of
nationalities, religions, gender identification, age etc. Staff all lead by example,
and any instance of discrimination, whatever the ground, is discussed with the
child and with parents when appropriate.
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PSHE AssociatioN PLANNING FRAMEWORK FOR PupiLs wiTH SEND - Key StaGe 1-2

KEY STAGES 1 AND 2 SELF-AWARENESS

APPENDIX 1

Self-Awareneass — We will be able to:

SA1 — Things we are good at

stimuli about our family.

Encountering Foundation Core
Respond with curiosity to | Describe ourselves — Identify things we are
stimuli about the ways in | recognising that there is | good at (strengths/talents).
which we are special. self and there are others.
Describe the ways in
Respond with curiosity to which we are special and

unigue.

SAZ2 — Kind and unkind behaviours

Respond with curiosity to
stimuli about what anger
is and what being angry
feels like.

Respond to stimuli about
whit feeling upset means.

Describe what feeling
angry means.

Describe what feeling
upset means.

Recognise that behaviour
which hurts others' bodies
or feelings is wrong.

Identify when people are
being kind or unkind —
either to us or to others.

Give examples of how our
feelings can be hurt.

Describe haw this may
make us feel angry,
waorried or upset.
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SAZ2...

SA4 -

us.

Recognise what is meant
by "family’.

Respond to an adult Demonstrate being alert | ldentify reasons why it
madelling how we can and ready to listen. is important to listen to
show we are ready to other people.
participate in an activity. | Demonstrate good
listening and describe how | Identify some actions/
5] Respond with curiosity to listen to other people. behaviours that show
i
- to madelling of ' we are beil ite and
B ng ng
£ |listening. Describe times when we | oo\ ;rteous to other people.
= take turns in school.
E Respond to ‘taking turns’ Demonstrate ways of
é as modelled by both adults playing and working
E and peers. cooperatively.
=
§ Explain what we mean by
I 'being fair' to one another.
3
Respond with anticipation | ldentify people who are Describe what makes our
g » |t stimuli depicting people | special to us. family, friends, teachers,
g ; who are special to us. carers special to us.
z % Give some examples of
%L § ways we might let them Identify the people whe
g know they are special to | make up our family.
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SAd4..

SAD — Getting on with others

Respond to stimuli about
different feelings we or
others may experience.

Describe times when we
may feel unhappy with our
friends or family members.

Demonstrate positive
ways we could let others
know how we are feeling.
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KEY STAGES 1 AND 2 SELF-CARE, SUPPORT AND SAFETY

Self-Care, Support and Safety — We will be able to:

Encountering

Foundation

Core

5551 — Taking care of ourseles

Respond to stimuli about
the people who look after
us.

Identify peaple who look
after us and help us to
take care of ourselves.

Identify some of the ways
in which we may be cared
for by our families, friends
and other adults.

Identify some simple
self-care techniques (e.g.
brushing teeth, washing
hands, getting dressed
etc).

5852 — Keeping safe

Respond to stimuli about
keeping physically safe.

Respond with curiosity to
stimuli about the adults
who are responsible for
keeping us safe.

Deseribe some simple
ways we can help keep
ourselves physically safe in
school.

Give simple reasons why it

is important to help keep
ourselves physically safe.

Describe ways to help
keep ourselves physically
safe out of school, on the
way to school and when
out with family, carers or
friends.

Explain how we know
when we might need to
ask for help.

Identify people at
home, school and in
other settings who are
responsible for helping us
keep physically safe.
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Respond to stimuli about
the different ways we can
communicate with adults

Identify trusted adults in
school.

Explain why ‘trust’ is nat
the same as ‘like’.

in school. Recognise things we Give examples of what is
would call 'personal' and | meant by trust.
Respond to sbimuli about | things we would call
ways of asking for help. ‘private’ ldentify how we feel when
we trust someone.
Respond to stimuli about | Recognise what keeping
what we mean by keeping | something secret means. | Identify some reasons
a secret and what we for keeping persenal
mean by a surprise. ldentify someone who can | information private.
help us if we are afraid or
S warriad. Identify the difference
‘IT' between a ‘surprise’ and a
‘seeret’
3
W
@ Recognise that people do
not have to keep secrets;
that it is important to tell
or show someone if we are
worried, afraid or sad.
Demonstrate how to
ask for help or attract
someone's attention if
something happens that
makes us feel sad, worried
or frightened.
o Respond with curiosity Describe some ways that | Demonstrate simple ways
_E’ % to adult modelling of we use to communicate, of communicating our
[=1%
] ; different ways that people | including online. choices to others.
= F | communicate with each
I ather.
e
%]
7]
w
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5554 — Keeping safe online

5555 —Public and private

Respond to siimuli about
things that belong to us.

Respond to stimuli about
what is meant by the word
private.

Respond to sbimuli about
things we might do with

other people and things
we would do on our own.

Identify and recognise
some personal belongings.

Recognise the difference
between something that is
private and something that
is public.

Explain that we have a
right to keep our bodies
private.
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KEY STAGES

1 AND 2 MANAGING FEELINGS

Managing Feelings — We will be able to:

emotions.

Respond with curiosity ta

Encountering Foundation
Respond with curiosity Describe different kinds
to stimuli about different | of feelings we may have

experienced; those we like
and those we don't like.

MF2 — Managing strong feelings

others.

B

]

2 | stimuli which depict facial | Identify things that make

E expressions representing | us feel happy.

g | different emations/

] feelings. Identify things that may

5 make us cry/feel sad.

% Identify what makes us

,'“EJ feel upset, angry, worried,

| anxious, frightened.

o

=
Respond to stimuli about | Identify some different
some of the different ways | ways of communicating
we can communicate our | feelings and needs to
feelings and needs to others.
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KEY STAGES 1 AND 2 CHANGING AND GROWING

Changing and Growing — We will be able to:

Encountering Foundation Core
- Respond wilh curiosily o | Identily some of Lhe Drescrile how owr needs
;_ E prompting about babies, | differences between a have changed since we
& © | what they look like and batbyy, child and adult. were a baby.
I how they behave; about
G how we have changed
Q| since we were a baby.
Respond with curiosity Recognise correct Describe the main physical
to adult prompting of the | voeabulary for some of the | differences between
names for body parts and | main body parts, including | male and female bodies,
changes of puberty. genitalia. including the onset of
< menstruation at puberty
% Recagnise that bodies (when appropriate).
= change as people become
% adults, including the onset | Identify whom we can
J:E“‘ of menstruation (when talk to about growing and
o appropriate). changing.
o
U}
Q
= Respond with interest to Identify some of the ways | Explain that our bodies
E stimuli about different trusted adults/family belang to us and that we
£ kinds of daily physical members may physically have a right to feel safe.
fn contact we experience. touch us as part of our
= daily care, during play or to | Recognise the need to
& show affection. respect other people’s
I bodies and to ask for
3 permission hefore we
Q touch them.
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C G4 —Different types of relationships

Respond to adult Demonstrate ways we
madelling/visual stimuli can let people who help
for how to show through | us know if we are not

= | our responses if we are comfortable with the way

E unhappy/uncomfortable wee are being touched.

£ with the way someone is

=

® touching us.

3

]

[

o

U]

O
Respond to stimuli about | Give examples of different
some of the different kinds | types of relationships.
of relationships there are
within families, el g e sl

make up our family.
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KEY STAGES 1 AND 2 HeauHY UFESTYLES

Healthy Lifestyles — We will be able to:

HL1 — Healthy Eating

Encountering Foundation
Respond to different ldentify foods that we like
stimuli about what it and dislike to eat.

means to be ‘healthy’

HL2 — Taking care of physical health

Respond with curiosity to | Demonstrate or

adult modelling/sensory communicate an example
stimuli about ways we take | of taking care of our

care of our bodies. bodies (e.g. skin, hair or
teeth).

Recognise the importance
of simple rules for sun

safety.

Recognise how we feel if
wie have not had enough
sleep.
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HL3 — Keeping wel

Respond to stimuli about
the ways pain can affect
different parts of our
bady and how we can
communicate to someone
that we are in pain.

Respond with curiosity to
stimuli about the people
who help us when we are
feeling unwell.

Demonstrate how to tell
someone that we are
feeling ill, uncomfortable,
or are in pain.

Explain that when we are
hurt or unwell we may
have to go to bed, see a
nurse or doctor, or go to
the hospital.

Recognise that we may be
given medicines to help us
get better and that these
will be given to us by a
nurse or doctor (or by our
parent/carer looking after

us).

Explain what it means
to be hurt, unwell,
uncomfortable or in pain.

Identify medication that
can help peaple to keep
well; give examples of

when this might be used.

ldentify the difference
between things that go on
our body (creams, lotions)
and things that go in our
bodies (injections, tablets,
liquid medicine).

Identify some substances
or chermicals around the
home that we should
never taste or swallow;
and where we might come
across them.
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KEY STAGES 1 AND 2 1HE WORLD I LIVE IN

The World | Live In — We will be able ta:

Encountering Foundation Core
Respond to stimuli with Identify simple differences | Describe things that all
o
= | awareness and curiosity and similarities between people have in common.
E about the physical people.
= differences betweer ldentify some differences
2 | eople. and similarities between
= people in terms of
g ethnicity, culture, religious
E identity etc. (protected
% characteristics in the
= Equality Act 2010).
g
£
W
&
|
=]
=
Respond to stimuli about | Identify some different ldentify some of the
o the different jobs adults in | jobs that peaple we know [ ways in which different
o |sthool do. do. adults who work in school
E contribute to school life.
2
°
[
™
=
=
8 2 Respond to stimuli or adult | Give some simple Explain how rules help
E: = | modelling about the things | examples of things we are | us; rules we have in the
Iqs we are allowed to do in allowed/not allowed to do | classroom and at home.
o school. in school (rules).
)
=
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Respond to stimuli which

Identify simple ways in

stimuli about some of the
uses of money.

k=] E demonstrate the ways in which we may take care of
% 5 | which we are cared for by | people and/or animals.
2 Z | trusted adults.
S
e
- 42.. Respond to stimuli about

| the different pets people

g have and ways of caring

§ for them.

= |Respond to stimuli about | Identify some different

E the different groups we groups that we may

£ [belong to (e.g. family, belong to (e.g. family,

2 | school, clubs, faith). school, clubs, faith).

w

2

an

cC

B0

cC

o

L5

o

|

o

=

=

Respond with curiosity to | Recognise money (e.g.

stimuli about what money | coins and notes) and what

looks like. it is used for.

Respond with curiosity Identify items in shaps
§ to stimuli about different | that are sold for money
£ |items that shops sell. (including online).

|
2 | Respond with curiosity to
=
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